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Guiding Principles

» Courage Is in all of us

 School leaders must
activate courage to
take risks & innovate

* Nothing changes, If
nothing changes
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Tommy Thompson, New London High, CT Ashton Clemmons, Brooks Global, NC

-
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Emily Paul, Good Shepard
Catholic, LA




Stan Law, Arlington High,
Indianapolis, IN

Arlington High first came to notoriety in 2012 when
it was placed on Indiana’s list of 10 “drop-out
factories” after 6 consecutive years of being rated an
“F” school by the state as a result of abysmal student
performance and unacceptably low graduation rates.
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PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS 2015

Standard 1. Mission, Vision, & Core Values

Effective educational leaders develop, advocate, and enact a
shared mission, vision, and core values of high quality education
and academic success and well-being of each student.

Standard 6. Professional Capacity of School Personnel
Effective educational leaders develop the professional capacity
and practice of school personnel to promote each student’s
academic success and well-being.

Standard 2. Ethics & Professional Norms

Effective educational leaders act ethically and according to
professional norms to promote each student’s academic success
and well-being.

Standard 7. Professional Community for Teachers & Staff
Effective educational leaders foster a professional community of
teachers and other professional staff to promote each student’s
academic success and well-being.

Standard 3. Equity & Cultural Responsiveness

Effective educational leaders strive for equity of educational
opportunity and culturally responsive practices to promote each
student’s academic success and well-being.

Standard 8. Meaningful Engagement of Families &
Community

Effective educational leaders engage families and the community
in meaningful, reciprocal, and mutually beneficial ways to promote
each student’s academic success and well-being.

Standard 4. Curriculum, Instruction, & Assessment
Effective educational leaders develop and support intellectually
rigorous and coherent systems of curriculum, instruction, and
assessment to promote each student’s academic success and
well-being.

Standard 9. Operations & Management

Effective educational leaders manage school operations and
resources to promote each student’s academic success and well-
being.

Standard 5. Community of Care & Support

for Students

Effective educational leaders cultivate an inclusive, caring, and
supportive school community that promotes the academic success
and well-being of each student.

Standard 10. School Improvement

Effective educational leaders act as agents of continuous
improvement to promote each student’s academic success and
well-being.
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Standard 1

Element

Articulate, advocate, and cultivate core values
that define the school’s culture and stress the
Imperative of child-centered education; high
expectations and student support; equity,
Inclusiveness, and social justice; openness,
caring, and trust; and continuous improvement.
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Standard 3

Element

Confront and alter institutional biases of student
marginalization, deficit-based schooling, and low

expectations associated with race, class, culture and
language, gender and sexual orientation, and disability

or special status.
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Standard 10

Element 82

Manage uncertainty, risk, competing initiatives, and
politics of change with courage and perseverance,
providing support and encouragement, and openly
communicating the need for, process for, and
outcomes of improvement efforts.
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Three Core Principles

EQUITY: ohios greatest education challenge remains equity in education achievenr
for each child. The path to equity begins with a deep understanding of the history of
discrimination and bias and how it has come to impact current society. This plan renews
Ohio’s commitment to creating the learning conditions that ensure each child acquires the
knowledge and skills across all four equal learning domains® to be successful.

DEFINING EQUITY IN EDUCATION

Each child has access to relevant and
challenging academic experiences
and educational resources necessary
for success across race, gender,
ethnicity, language, disability, family
background and/or income.

PARTNERSHIPS: Everyone, not just those in schools, shares the responsibility

of preparing children for successful futures. The most important partners are parents

and caregivers, who have the greatest impact on a child’s development. Other critical

partners include educators, institutions of higher education, business, philanthropy,

employers, libraries, social service organizations, community members, health care

Built by Onioans. providers, behavioral health experts and many more. Put simply, partnerships transform
for Ohlozgey the education experience.

QUALITY SCHOOLS: schools are an important destination where many
individuals and factors come together to serve the student, including school leaders,
teachers, curriculum, instruction, student supports, data analysis and more. Research sho
that school leaders have the greatest hand in defining a school’s culture and climate, whic
significantly affect student learning.” A quality school is a place where parents, caregiver:
community partners and others interact for the benefit of students. All schools—public an
private—play important roles in building Ohio’s future.

6 Refer to page 12 for a detailed description of the four equal learing domains.
7 Macneil, A. J., Prater, D. L., & Busch, S. (2009). The effects of school culture and climate on student achievement. International Journal of Leadership in Education, 12(1), 73-84. doi:10.1080/13603120701576241



Learning Activity

Table Discuss

——————

7 ™ What can we do at the district
A \ :
| “ | level to support and build
VW TN courageous leaders as they
\NT ¢ grapple with the decisions

N b they are being call upon to

make?
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The Effect of School
Discipline on Offending
Across Time

Thomas J. Mowen, John J. Brent & John H.
Boman IV

Received 19 Nov 2018, Accepted 24 May 2019,
Published online: 12 Jul 2019
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Yale Child Study Center

FNOKM GERENRATION

TO GEMERATION

A RESEARCH STUDY BRIEF!

Do Early Educators’ Implicit Biases Regarding Sex and Race

Relate to Behavior Expectations and Recommendations of

Preschool Expulsions and Suspensions?

Walter S. Gilliam, PhD
Angela N. Maupin, PhD
Chin R. Reyes, PhD
Maria Accavitti, BS
Frederick Shic, PhD

Yale University Child Study Center // September 28,2016

This is a research brief providing basic information regarding the methods, findings and implications from the described study,
for presentation at the U.S. Administration for Children and Families (ACF) 2016 State and Territory Administrators Meeting
in Alexandria, Virginia on September 28, 2016. More detailed information may be provided upon request.

Acknowledgements: This work was completed through a generous grant from the W.K. Kellogg Foundation. All photos of
children are presented with permission of their parents. The authors also wish to acknowledge Amalia Londono Tobon, MD and
Sarah Grossman-Kahn for their assistance in collecting the data and preparing the videos for analysis; Dan Huber for filming the
videos used in this study; and useful comments from Joelle Jude Fontaine, Craig Holloway, and Dr. Howard Stevenson.

When does

implicit bias

show up in
schools?



NPR Summary of the Yale Study Methodology
and Findings
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https://www.youtube.com/watch?v=ucEAcIMkS0c
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“The tendency to base classroom observation on the
gender and race of the child may explain in part why those
children are more frequently identified as misbehaving
and hence why there is a racial disparity in discipline.”



Do pre-K educators expect black children,
especially black boys, to misbehave?

Black chidren make up only bt comprise 4% of preschookes
19% of preschool ervoliment Suspended OnNe or mona times

B

19%

Black preschooiers are 36x a5 lkaly to receive
N2 Of MOre SUSPANSONS relative to whites

3.6X%

This near 30% point
disparity begins in
Pre K and continues
throughout K-12 to
significantly impact
the success of
African-American
male students in
school.



Academic Disparities
__Selective Colleges, AP & Gifted Programs
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Table Discussion

What kind(s) of
everyday courage
do you need most

in your work?
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I There are many kinds |
of courage.

Awesome kinds.

And ever day kmds

}

Kinds of
Courage for
School
Leaders

CORWIN



Different Kinds of Courage

7 \

Disciplined Courage:
Moral Courage:

Remaining steadfast, strategic, and deliberate
in the face of inevitable set backs and failures
for the greater good.

Standing up and acting when injustices occur,
human rights are violated or when persons are
treated unfairly.

Everyday Courage

Intellectual Courage: Empathetic Courage:

Challenging old assumptions and Acknowledging personal bias' and
understandings and acting on new learnings intentionally moving away from them in order
and insights gleaned from experience and/or to vicariously experience the trials and

educational research. triumphs of others.

AS /|
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Does everyone have courage?



2 Studies




Research Questions

« Can we train our
brain to act
courageously?

« Can courage be
leveraged to
iImprove
organizational
performance?

Weizmann Institute in Rehovot, Israel
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Research

Measure fear
and document
courage In the
brain.
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Snakes in an MRI Machine
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Meuron

Fear Thou Not: Activity of Frontal and Temporal
Circuits in Moments of Real-Life Courage

Uri Nili,! Hagar Gold berg,! Abrahan \Weizman,®® and  adin Dudai’*

‘Department of Neurobiology, Weizmann Irtitue of Sclence, Fehovot, TE100, lerad

F amenatsin Madical Reasarch Center at Sackier Faculy of Medicine, Tel-AvN University, Petah Tikva 49100, Israsl
T Riesearch Unit, Geha Mental Hesfth Center, Petah Tioa 46100, larael
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SUMMARY

How does the brain encode courage ina real-life fear- sybatrates of courad® amenabla
ful situation that demands an immediate regponse’? rassarch labaratony setting.
Inthis study, volunteers who fear snakes had to bring Becsus it hastodowith actionto overcome
a live snake into close proximity with their heads P& mecharisms of cour2ge iz expected 10 @

while their brains were scanned using functional profific ressarch on brain mecharisms of fesr {
foar axtinction {Quirk at &, 2006), and ooOr

;?;:eich;?;age lmag;::a {::iﬂ;:n'aii';ngmga;:‘ er.nuﬁnn(()chsna{a_deruss .200.5].Tharaan_a.h
. ass0e 8 S0 differences. E{penmamz!ethhondaajs with ¢
between subjective fear and somatic arousal 4o - el fear
Activity in the subgenual anterior cingulate cortex -

{sgACC) and the right temporal pole was positively
correlated with such action. Further, activity in the  prompt voluntary avercomi
sgACC was positively correlated with the level of oniine spurce of fear.
fear upon choosing o owercome feal hut not upon emation control, in resaarch
succumbing to it.mnversely,ammw ina set of inter- amotion, participants are commarty i
related temporal \obe structures, including the amygd- cogritie strategies to raguiata amation, whils B

dala, was attenuated as the level of fear increased of tris reguistion is nat instrumertal in gene
autcoms, nor doss it affect the unfoiding of

when choosing to overcome fear. We propose how . ;i
the intemnally reinforced fast representational shift, %@md' n contrast real-fle courage 1V
. " . ingynomatic ragulation strategies leading
in which the Couragenus-respanse representaion  comes that in tum infiuance futura decisio
gains control over behavior, takes place. the bastof our knpwiadge, to date, no funct
studias have been reparted that allow a ©
cumbing to 2 naturalistic sowrcs af faar ar
INTRODUCTION acting on the choics; hence, there a= no
brain mechanisms of swit decision and

The Baman mibsﬂphafSemcaeamideredallhunarsslavesm ongaing fear.
foar (Sarecs, 1963). Yt given the rght circu metances, ordinary In this study we devised a paradigm that anabies induction of
peopla can sat thamzstves fres of thiz bondage and act cowra- 8 sustsined acute acological fear amiience within 2 functional
L imvad? To act courageously may maan magnatic resonancd imaging MR scanner. while allowing
in ordinary discourse anything from rasc wing a child Fom turbu- participants instant choces betwean avercaming and succumb-
Vart waters to salacting a risky academic carsar. gSuch abroad  inQ o the ongaing fear and a behavioral axprassion of thessa
bohaviors hence spans cifferant situations and choices. Wweo salected 2 anake 2z the faar-gliciting stimulus
fime intarvals. Howaver, the wida spectrum of courageous hacausa Bar of snakes, oftan jrtensa, B COmmon in tha genaral
behaviors doas have a common danominatar, which iz the population Agas et al., 1969). gpacifically, 2 fiva snaka {com
performance of valurtary action oppozed ta that prurrmad by snake, Elaphe gufiaia, ..1.5 m long) or 2 tay bear @ comtrol
ongoing fear {Rachman, 1984, 1990, 20045 This suggests sfimuius intanded o avoka no fear) wers sacurad to the top af
that rather ditfarant manifestations of courage might share atraltaytha’twuldtm\alshp-wisemaoumaw palt spanning
=omE Core byrgin mechanisms. It iz notewarthy that courage as tha distance batween tha far and of the scan room and close
hare conceived facuzes on actian {in spite of fearfulness] that  prosimity to the palticipant‘s head within the scanner. Partici-
is obsarved in the general population rather than on an excep- pants wara instructad thatthairtaskwashu raach madmal proe
fional trait (faanassnass]. Thus, by gauging propary defined  imity 0 the objacts, whils avarcaming to the bast of their ability

Hewron 66, S40-962, June 24, 201052010 Elsevierinc. 949
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Study 1
Findings

There Is a courage center in the brain that Is
activated when we face our fears and this center
serves to quiet the fear when courage activated.
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Study 2: The Role of Courage in the
Workplace

AWAKENING |
COMPASSION
2t WORK

The Quiet Power
that Elevates People

and Organizations

Mon d Jane E. Dutton

essor, Babson College
pitalism, Inc.

The Center for Compassion and
Altruism Research and Education

Worline, M.C., Wrzesniewski, A & Rafaeli, A (2002). Courage and work. Breaking
routines to improve performance.

EC p. 44-45 CORWIN
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Courage and Work

Breaking Routines to
Improve Performance

Monica C. Worline
Amy Wrzesniewski
Anat Rafaeli

Organizations are social systems designed to preserve themselves
and their status quo. The pervasive influence of norms provides a
ready means of control over what people think, say, and do (Hack-
man, 1992; Gersick & Hackman, 1990). Routines for doing work
proscribe the possibilities for accomplishment (Bourdieu, 1990;
Cyert & March, 1963; March & Simon, 1958; Nelson & Winter,
1982). Roles create strong scripts for how people behave toward one
another (Goffman, 1959). Divisions of labor give rise to divisions of

power that enforce subtle rules for relating to one another and to
work (Sandelands, 2001; Tiedens, 2000). Expectations for appro
priate behavior are formed from the ongoing pattern of routines,
norms, roles, and scripts (Bourdieu, 1990; Cohen & Bacdayan,
1994). Given that organizational systems are designed on such per-

asive and scripted control, where does courage fit into organiza-
tional life? Is courage a meaningful concept in work performance?

In his indictment of the morality of managerial cultures, Jackall
(1988) illuminated ways in which managers, dependent on an or-
ganization for their economic means and social stature, suppressed
their personal morality and courage in the work context. In Jackall’s
portrait of organizations, manag

ers rely on expectations, scripts,

295

Worline, M.C., Wrzesniewski, A & Rafaeli, A (2002). Courage and
work. Breaking routines to improve performance.

Ce®RWIN

ASAGE Publishing Company



Study 2: Findings

* Individuals who
Jf  witnessed courage
¥ had subsequent

— higher levels of
self-efficacy,

—a sense of
organizational
ownership,

—awillingness to be
engaged in work.
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Courage at Work

» Self-efficacy
 Ownership
* Engagement
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contagious. | &
When a brave man
‘takes a stand, the
spines of others

 stiffened.”

(4
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Learning Activity: Table Talk

Connect: What parts of the
research and/or the quotes did

vl ™ you connect with?
/ \ _
| ‘v‘ | Extend: What in the research
\ % % and/or quotes extended your
N ) understanding?
N Challenge: What in the

research and/or quotes
presents a challenge for you?
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Part Ill:
Building YOUR
Courageous Mindset

.
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3 Keys to a
Courageous Mindset

Believe in yourself |

without limits
Keep worry at bay
Maintain optimism

In Order To

Change Your Life,
You Must

nge Your Thoughts.

(@) Antonio The Poet -
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1. Believe In Yourself
Without Limits

ASAGE Publishing Company



Listen to the
voice of
strength,

confidence,

power and
passion.
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%0
of self talk
IS negative

Roselle, B. 2006. Fearless Leadership: Conquering Your Fears and the CQ&MMM

Lies that Drive Them. Leader Press. Minneapolis, MN



95 %

of self
talk is
negative
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WORRYING DOES NOT TAKE
AWAY TOMORROW’S TROUBLES:
IT TAKES AWAY TODAY’'S PEACE

2. Keep worries at bay.

ASAGE Publishing Company



Excessive
worrying takes
away focus,
causes fatigue
and stress, and
steals joy.

CORWIN



Keep Worry at Bay

% Worries

Things that never actually happened

Things from the past that could neither be
changed nor otherwise influenced

Needless worries about health
Petty worries about unimportant things
Worries about substantial issues

Worries about things that could be
controlled or changed

A SAGE Pubiishing Company



Keep Worry at Bay

% Worries

40% Things that never actually happened

30% Things from the past that could neither
be changed nor otherwise influenced

129% Needless worries about health

10% Petty worries about unimportant things
804 Worries about substantial issues

72 of (t)f;e 8% \Worries about things that could be

4% controlled or changed
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A ™ The best antidote for
worry Is purposeful
action toward a
meaningful goal.

-
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3. Maintain Optimism
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“A pessimist is one who
makes difficulties of his
opportunities and an optimist
IS one who makes opportunities
of his difficulties.”

- Harry S Truman
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Optimists
outperform
pessimists by 50%

Seligman, M. 2006. Learned optimisin: How to chang
House. New YPrk.

d and your life. Random
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A tale of two sales executives

“The
prospects for
sales are dim
because no
one wears
shoes here.”
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A tale of two sales executives

“The prospects |4
for sales are
tremendous
because no one
wears shoes
here!”

CORWIN



Courageous Mindset

I choose to be,
unstoppable.
I am bigger than my_
concerns and worries.
The strength of others

inspire me daily.
I focus on my goal.
[ trust my intuition

and live a .
courageous life. |/

1. Believe in yourself
without limits

2. Keep worry at bay
3. Maintain optimism

N R ':
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Movie Clip:

Imagine That




EVERYDAY
GOURAGE

Self- Assessment

SCHOOL Building Trust
LEADERS Personal Accountability
\THY LASSITER Risk-Taking

https://resources.corwin.com/everydaycourage
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Closure and

Questions

Cathy J. Lassiter, Ed.D.
cathy.lassiter@corwinlearning.net
757-353-5371
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